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Introduction 
• The purpose of this pack is to provide teachers and students with some examples of
responses to GCSE English Literature Paper 1: Shakespeare and Post-1914 Literature
(1ET0/01).

• The responses in this pack were taken from the Summer 2019 examination series. The
question papers and mark schemes can be found of the Pearson website.

• In this pack, you will find a sample of responses, examiner commentaries and marks.

• If you have any enquiries regarding these materials or have any other questions about
the course, please contact the English subject advisor team on
teachingenglish@pearson.com
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SECTION A: SHAKESPEARE 

Question 1 

Script  Commentaries  Mark 

S1 Part a): 
• an assured response – explores how the Porter is a

‘lazy, repulsive drunkard’
• succinct and detailed – discusses the use of dialect

and his pronunciation of words – ‘apostrophes to cut
off consonants’ to reflect the way he speaks and
how he slurs his words owing to his drunkenness

• structurally discusses exclamation marks to reflect
his ‘loud’ personality

• perceptive understanding of the humour and
inappropriate jokes and ‘dark humour’. Points are
supported by close reference to the text.

Part b): 
• explores how evil is presented through the

characters of the witches, Macbeth and Lady
Macbeth

• guilt has affected the sleep of Macbeth and Lady
Macbeth through their ‘terrible dreams’. Macbeth
hears voices: ‘Macbeth does murder sleep’

• links to the witches and the curse on the sailor
• context is integrated throughout: the perception of

witches by the ‘Jacobean audience’ and the role of
women. Contextual discussion helps to develop
points and shows convincing understanding

• evil is presented through the echoing of Macbeth’s
words with those of the witches to associate him
with evil

• Lady Macbeth’s association with evil through the
way she rejects her femininity and ‘calling on the
forces of darkness’

• the way evil changes Macbeth into a ‘devil butcher’
• perceptive discussion into the way Shakespeare

uses the theme of evil as a ‘moral lesson. Macbeth,
Lady Macbeth and even the witches suffer as a
result of their evil as ‘evil is self-punishing’.

Part a) Level 5 
(20 marks) 

Part b) Level 5 
(20 marks) 
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S2 Part a): 
• relevant understanding of the Porter and how he is

presented as a ‘frantic’, ‘confused’ and ‘insane’
character

• structurally, the response discusses the use of short
sentences, broken up by the use of commas and
dashes to create a ‘fast pace’, to mirror the frantic
speech of the Porter

• a wide range of language features are explored with
appropriately selected examples: repetition,
onomatopoeia, an extended metaphor ‘porter of
hell-gate’ and how language links to religion

• mention is also made of how the ‘paradoxical
language’ of the Porter echoes that of the witches
and links him to the supernatural.

Part b): 
• a typical borderline example, which is beginning to

show a developed understanding
• explores how evil is presented in other areas of the

play and through the characters of the witches,
Macbeth and Lady Macbeth

• the response opens by discussing how evil is
presented through the witches and their association
with the devil. The candidate links this to context
and the perception of witchcraft by James I

• context does dominate response but does support
the points made about the character and is not a
‘bolt-on’

• the second part of the response explores Macbeth
and how he presents the theme of evil through his
actions and murder of Duncan, going against ‘the
Divine Rights of Kings’

• finally, mention is made of how Lady Macbeth ‘does
not fit her traditional role’ as a woman by not
conforming to a ‘subordinate and religious’ wife. Her
calling on ‘spirits’ would have been perceived as the
actions of a witch by the audience.

Part a) Level 3 
(12 marks) 

Part b) Level 4 
(13 marks) 

S3 Part a): 
• the response keeps to the extract but is only two

paragraphs long
• explores how the Porter is presented as an ‘oddball’
• the response mentions the prose structure of the

extract and how the Porter appears to be talking to
‘people entering through the gate of hell,’ rather than
doing his job

Part a) Level 2 
(5 marks) 

Part b) Level 2 
(6 marks) 

Question 1 Cont. 
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• gives an opinion, ‘my theory’, and how the Porter
links to the murder in Act 1 and appears to be
foreshadowing Macbeth’s journey to hell.

Part b): 
• the response goes out of extract and is rather

general and superficial
• discusses Lady Macbeth and how she is presented

as evil through her ‘deception, greed, manipulation
and murder’ and is responsible for ‘most of the
events’, having a ‘thirst for sin’

• moves beyond the narrative and does attempt to
form a more personal approach, which has some
evidence of a critical style

• context is explored through the character of Lady
Macbeth and how she is not a stereotypical woman
of the time period who should be ‘kind’ and ‘caring’.

Question 2 

Script  Commentaries  Mark 

S4 Part a): 
• although a fairly short response, it does show a

simple understanding of the character of Prospero
and how he is ‘intelligent’

• limited identification of language, form or structural
features and limited use of terminology: the use of
dashes and the pronoun ‘I’ to present him as
‘demanding’ and ‘selfish’, a man who speaks about
what he wants.

Part b): 
• the candidate uses the theme for question 2 –

‘authority’- to explore ‘Macbeth’ instead of ‘The
Tempest’.

Part a) Level 1 
(4 marks)  

Part b) (0) No 
rewardable 
material – rubric 
infringement  

Question 1 Cont. 
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Question 3 

Script        Commentaries  Mark 

S5 Part a): 

• a focused response, which explores the way Juliet is
presented as ‘scared’, ‘tense’ and ‘terrified’

• there is an understanding of a range of language
and structural features:  use of questions and a
range of word classes, although there is a lack of
structural discussion to place it higher up the level

• there is a brief link to earlier in the play and how
Juliet’s words link back to the Prologue and the use
of dramatic irony, however the comment does help
develop the point made

• subject terminology is relevant and used to support
examples given.

Part b): 
• the response is developed and explores how the

theme of fate is presented in the Prologue, Act 1
scene 4, Act 3 scene 1, Act 5 scene 3, showing a
sustained understanding of the whole play

• exemplification is appropriate, integrated within the
response and supports the points made

• contextually, mention is made of the way ‘people
were heavily influenced by religion’ and considered
suicide ‘as a great sin’, which assists in developing
the key points made.

Part a) Level 4 
(14 marks) 

Part b) Level 4 
(15 marks) 

S6 Part a): 

• three paragraphs consider how Juliet is presented
as ‘confused and scared’

• the response moves beyond a narrative approach
and is beginning to show an understanding of
language and structural features through the use of
‘soliloquy’ and ‘noun phrase’, although this could be
more developed to move further up the level

• paragraph 3 is predominantly focused on context,
which is not marked in this section of the question.

Part b): 

• a little narrative at times but it does begin to show a
personal response, with two appropriate examples
from the play to explore the theme of fate: at the

Part a) Level 3 
(9 marks) 

Part b) Level 3 
(9 marks) 
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start of the play with the mention of ‘star-crossed 
lovers’ and when Romeo is ‘banished from Verona’ 

• there is evidence of a critical style emerging, 
although points could be developed further 

• exemplification is appropriate for the points made 
• sound awareness of context and how many people 

in Elizabethan times ‘believed in stars and fate’.  

S7 Part a):  

• a cohesive evaluation of the interrelationship 
between language, form and structure, to explore 
how Juliet is presented as a ‘conflicted character’  

• subject terminology is mature, integrated and 
precise and explores features from across the entire 
extract  

• there are one or two references that move out of the 
extract and reference is also made to context, which 
needs to be taken into account when marking. 

Part b): 

• a high level of engagement that explores a number 
of ways that Shakespeare presents notions of ‘fate’. 

• some mature, perceptive interpretation and analysis, 
although the candidate does analyse language, form 
and structure, which is not required in part b) 

• discerning references are selected to support the 
points made, with full textual analysis 

• an excellent understanding of context, considering 
both the modern and Elizabethan audiences’ 
reactions to the play. 

Part a) Level 5 
(19 marks) 
 
Part b) Level 5 
(18 marks) 
 

 
 

Question 4 
 
Script                   Commentaries                Mark 
 
S8 Part a):  

• a focused response exploring the contrasting opinions of 
Claudio and Benedick to Hero and how ‘Benedick is 
critical’ of her, whilst Claudio describes her as ‘the 
sweetest lady’  

• points are well supported by textual exemplification to 
analyse language and form  
 

Part a) Level 4 
(16 marks) 
 
Part b) Level 4 
(16 marks) 
 

Question 3 Cont. 
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• terminology is used accurately to discuss the effect of 
adjectives, repetition of the pre-modifier and metaphor. 
More focus on structure would have enabled the mark 
to move into level 5. 
 

Part b): 
• a developed personal response exploring how love is 

presented throughout the rest of the play. There are 
sustained comments on the way Beatrice and Benedick 
attempt to deny their love and how Benedick would 
‘prefer to die a bachelor’    

• shows a thorough engagement with the text, which 
contains well-chosen examples 

• mention is made of context and how an Elizabethan 
audience would be ‘sympathetic’ towards the 
characters; however, this could be developed further 
throughout the response. 
 

 
 

Question 5 
 
Script                   Commentaries                Mark 
  
S9 Part a):  

• a cohesive and integrated discussion of language, form 
and structure to present the reactions of Viola and 
Sebastian, which meets all the requirements of a top 
level 5 

• exploration is made of the interrelationship between 
the text; each point is well supported by well-chosen 
and appropriate textual examples 

• subject terminology is accurate and precisely 
integrated throughout. 

 
Part b):  

• a conceptualised response on the theme of suffering and the 
way Shakespeare establishes its importance in the first 
scene through ‘Orsino’s speech’ 

• context is implicitly interwoven throughout and fully 
supports and develops the points made  

Part a) Level 5 
(20 marks) 
 
Part b) Level 5 
(20 marks) 
 

Question 4 Cont. 

65



• convincing integration of text and context, especially
regarding the way suffering is used to ridicule Malvolio.

Question 6 

Script  Commentaries  Mark 

S10 Part a): 
• a good understanding of the way Shakespeare

presents Bassanio within the extract and of the use
of ‘a monologue’ to show his emotions.

• mention is made of the use of the ‘s sound’ and
how stage directions are used to communicate with
the audience

• textual examples are accurate and integrated
throughout

• there is a slight loss of focus; however, the
response still meets the requirements of a level 3.

Part b): 
• the candidate shows a sustained understanding of

the play by exploring how power is presented
through the characters, with particular focus on the
prejudice shown towards Shylock and the
‘powerful hate’ that is felt by Antonio

• textual references are well-chosen and integrated
throughout the response

• context supports the points made, discussing how
‘Jews had been banished from England’ and the
‘wide religion gap between Jews and Christians’.

Part a) Level 3 
(11 marks) 

Part b) Level 4 
(14 marks) 

S11 Part a): 
• some comments are made on character
• very little on language and structure. The

candidate attempts to comment: ‘kind of
addressing himself’

• some reference to Bassanio loving Portia for her
wealth and fame: his ‘inner thoughts’ are
mentioned

• reference to stage directions
• rather generalised comments.

Part a) Level 2 
(7 marks) 

Part b) Level 3 
(9 marks) 

Question 5 Cont. 
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Part b): 
• offers a list of relevant examples
• focused on the notion of power
• some personal response but not always focused
• has an awareness of context.

Question 6 Cont. 
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Question 7 

Script  Commentaries  Mark 

S12 • a relevant personal response exploring the
relationships between family members and how
their attitudes towards Eva/Daisy are juxtaposed,
conveying ‘the divide’ between them

• context is considered but is rather bolted on rather
than being used to illuminate the points made

• points made are supported by relevant textual
references

• a developed personal response; however, there is
more discussion on attitudes rather than
relationships.

AO1/3 Level 3 
(17 marks) 

AO4 Level 3 
( 7 marks) 

S13 • there is an attempt to establish a critical style,
although the response does become a little
narrative at times. Just begins to adopt a critical
style (top of second page – Eric)

• the candidate touches on how the family are ‘self
absorbed’, ‘cold hearted’ and ‘spoiled’. The mark
would move higher up the levels if the candidate
discussed how these traits relate to the
relationships between family members

• contextually, mention is made of how ‘Mr Birling
expects [Sheila] to marry a man of higher class’ but
there is insufficient evidence to move beyond level
2

• some elements of a personal response.

AO1/3 Level 2 
(7 marks) 

AO4 Level 2 
(4 marks) 
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Question 8 
 
Script                   Commentaries                Mark 
 
S14 • a developed personal response exploring how the 

Inspector is used as a ‘mouthpiece’ within the play 
to express Priestley’s ‘socialist views to the 
audience’ 

• thorough and sustained engagement with the text 
and a number of key areas are considered 

• context is very detailed and at times takes 
precedence over the textual analysis; however, it is 
relevant and shows a detailed awareness of the 
relationship between text and context 

• textual examples are well-chosen and aid in 
developing the points made. 

 

AO1/3 Level 4    
(25 marks) 
AO4 Level 3         
(7 marks) 
 

S15 • an extremely assured, personal response, showing 
a high level of engagement with the text. The 
candidate demonstrates how Priestley presents 
the character of the Inspector to ‘point out the 
flaws of capitalism’ and to act as ‘an omnipotent 
catalyst of change’ 

• textual examples are succinct, relevant and 
integrated throughout the response 

• context and writer’s intentions are insightful and 
again integrated throughout 

• a good example of a full mark response. 
 

AO1/3 Level 5 
(32 marks) 
 
AO4 Level 3      
(8 marks) 
 

 
 

Question 9 
 
Script                   Commentaries                Mark 
 
S16 • a relevant personal response, which meets all the 

requirements of a level 2 and therefore moves into 
a level 3 

• the opening explores the character of Maggie, 
showing how she is ‘well educated, independent 
and great in business’ and how she stands up to 
her father 

AO1/3 Level 3 
(14 marks) 
 
AO4 Level 3    
(7 marks) 
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• context is sound and integrated to show how 
Maggie ‘goes against the stereotype’ of a woman. 
Reference is also made to the Suffragette 
Movement  

• Maggie controls her sisters and plans to help them 
marry by ‘setting up Hobson’ 

• page 2 explores the characters of Henry Hobson, 
Alice and Vickey and their roles in the family 

• Hobson is the ‘opposite to Maggie’ and controls his 
daughters 

• Vickey and Alice are used by Hobson to work in 
the shop ‘for free’ 

• the sisters have a poor relationship with Maggie 
and are horrified by her marriage to Willie 

• the conclusion discusses how each member of the 
family is ‘different’, which causes ‘all of the 
problems that occur’.   

 
 
 

Question 10 
 
Script                   Commentaries                Mark 
 
S17 • an assured response, showing a high-level 

engagement and understanding of the play. The 
candidate focuses on Willie and the Hobsons and 
the disparity between working and middle classes. 
Consideration of Mrs Hepworth as an upper-class 
customer would have brought in some more 
perceptive understanding of the various social 
classes presented  

• excellent understanding of relevant contexts to 
develop points, which are integrated into the 
response 

• textual examples are well-chosen and appropriate 
to the points being made. 

 

AO1/3 Level 5 
(30 marks) 
 
AO4 Level 3    
(8 marks) 
 

 
 
 
 
 

Question 9 Cont. 
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Question 11 

Script  Commentaries  Mark 

S18 • a sound personal response on the theme of
obsession and how Mrs Johnstone is obsessed
with buying ‘items she cannot afford’; Mrs Lyons is
obsessed with having a child and how Mickey is
obsessed with guns and then later ‘anti depressant
drugs’

• each point is supported by an appropriate textual
example, embedded within the response

• there is an awareness of context, particularly the
impact of class divides and lack of money, and
relates to points being made.

AO1/3 Level 3 
(16 marks) 

AO4 Level 3 
(7 marks) 

Question 12 

Script  Commentaries  Mark 

S19 • a short and simple response
• the candidate does identify how Eddie is ‘Mickey’s

twin’, how they do not know they are related and
that they attend different schools

• little supporting evidence
• little awareness of context.

AO1/3 Level 1 
(3 marks) 

AO4 Level 2 (3 
marks) 

Question 13 

Script  Commentaries  Mark 

S20 • response is developed, with many examples of
courage identified through the characters of
Stanhope, Osborne and Hibbert. Points made are
well-developed

AO1/3 Level 5 
(27 marks) 

AO4 Level 3  
(8 marks) 
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• some sections of the response are perceptive:
Osborne’s selflessness as he questions ‘why
Raleigh?’ This places the response just into a level
5, whilst other parts are less relevant: Stanhope’s
reluctance to go home as he is ashamed of his
drinking problem

• excellent understanding of context and the way
‘Journey’s End’ reflects the way ‘volunteering made
up 56% of all soldiers’, with many facts interwoven
throughout the response

• ambitious range of vocabulary, which is accurate
and consistent throughout.

Question 14 

Script  Commentaries  Mark 

S21 • a relevant personal response that explores the
character of Trotter and the way Stanhope ‘makes
him second in command’

• comments are sound and a number of
interpretations are well-developed

• exemplification is appropriate and focused and
reinforces the points made

• context is sound rather than detailed and sustained.
However, it does consider how Trotter represents an
officer from a lower class and the way that he
creates ‘144 little circles’ on the table, to cope with
the tedium of war.

AO1/3 Level 3 
(17 marks) 

AO4 Level 3    
( 6 marks) 

Question 13 Cont. 
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Question 15 

Script  Commentaries  Mark 

S22 • a developed and personal response exploring how
‘Animal Farm’ is an ‘allegoric novel’ and the way the
7 Commandments are an important feature

• immediately links to the context of the novel: the
Russian Revolution and Communism in Russia

• well-developed exploration of the purpose of the
Commandments and how they act as ‘a set of rules’
to establish equality and ensure they do not have
‘another cruel leader’

• textual examples are well-chosen and support points
made

• explores how the pigs adapt the Commandments to
suit their needs, which is linked to the context of
Stalin ‘manipulating the Russian people’

• consideration is made of how the Commandments
reflect the evolution of Napoleon and his ‘emerging
power’.

AO1/3 Level 4 
(23 marks) 

AO4 Level 3   
(8 marks)   

Question 16 

Script  Commentaries   Mark 

S23 • a sound response, which has an appropriate critical
style for a mark at the lower end of a level 3

• considers how fear is used by Napoleon to control
the other animals through manipulation and physical
fear

• detailed discussion of context, which does at times
dominate the response, at the expense of textual
analysis

• textual reference supports the points being made
but a wider range of exemplification would move the
mark further up the level

• fear of violence is explored through Napoleon’s use
of the dogs to ‘threaten anyone who stands in his
way’.

AO1/3 Level 3 
(16 marks) 

AO4 Level 3 
(7 marks) 
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Question 17 

Script  Commentaries   Mark 

S24 • a straightforward response which methodically
discusses the different areas of the island,
paragraph by paragraph: ‘The mountain … The
forest … the castle’ and why they are significant: ‘it
is where all the boys meet’

• there is an attempt to move beyond a narrative
approach, with elements of a critical style; however,
points are undeveloped

• there are some references to text, ‘the boy with the
birthmark’, but they are not always relevant to the
question

• there is a lack of contextual comments.

AO1/3 Level 2 
(8 marks) 

AO4 Level 2 
(4 marks) 

Question 18 

Script  Commentaries   Mark 

S25 • a perceptive and assured response, showing a high
level of critical engagement on the theme of
violence and the way Golding uses it to ‘highlight
how the boys regress to savagery’

• there are a range of thematic examples, which span
the entire novel and include: discussion of Roger’s
use of violence to ‘foreshadow Piggy’s death’; the
violent hunting and killing of the sow and how
violence occurs ‘as a result of fear’, particularly the
fear of the ‘creature’

• textual examples are integrated and illuminate the
points being made

• contextually, the candidate illustrates a perceptive
understanding of how the novel reflects ‘Golding’s
beliefs about the innately evil nature of humans’ and
what he believed would happen if a group of boys
were stranded alone on a remote island.

AO1/3 Level 5 
(32 marks) 

AO4 Level 3 
(8 marks) 
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Question 21 

Script  Commentaries   Mark 

S26 • a developed response in which the theme of
madness is discussed in a number of ways: Kipps
starting to believe in ghosts; Jennet going mad over
the death of Nathaniel and becoming the Woman in
Black and how the townspeople react to the Woman
in Black

• all comments are relevant and are starting to
become more developed in places: ‘Jennet is mad
with envy and anger… this is her madness taking
over’

• comments on context are not fully sustained enough
to allow for a mark higher up the level; however, the
candidate does mention the Victorian attitudes to
marriage and the use of the ‘Gothic pastiche’.

AO1/3 Level 4 
(21 marks) 

AO4 Level 3 
(7 marks) 
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